Special Educational needs and Disability
(SEND) Policy

This policy has been adopted by the governing body of
St James’ CofE Primary School.

It will be reviewed annually or as required.
Last reviewed September 2020
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Section 1: Main contact details and policy key dates
The SEND team at St James’ are:
➢ School SENDCo: Mrs J Moore
➢ EYFS SENDCo: Miss Bimson
➢ Support member of staff to the SENDCo: Mrs G O’Shea
➢ SEND Buddy Governor: Laura Dootson
Other key personnel:
➢ Assessment Leads: Mrs Gaffney & Mrs Swann
➢ Pastoral Lead: Mrs T Gaffney
➢ Leader mentor: Mrs Swann
Contact details:
Saint James’ CofE Primary School
Tyrer Avenue
Worsley Mesnes
Wigan WN3 5XE
Tel: 01942 703952
Email: stjameswigan@ldst.org.uk
Website: www.saintjames.wigan.sch.uk
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Section 2: Legislative compliance
2.1
This SEND policy complies with the 2014 children and Families Act and the statutory
requirement laid out in Paragraph 3.66 of its SEND Code of Practice 0-25, together with:
• Equality Act 2010, subsequent updates and DfE advice for schools, February 2013
• Statutory guidance for supporting pupils at school with medical conditions, April 2014
• Ofsted Section 5 Inspection Framework, September 2014
• Teachers’ Standards 2012
The policy has been devised by collaboration between Special Educational Needs and
Disabilities Co-ordinators (SENDCos), across the WOWS consortium. Professionals within all
schools have been involved in consultation, including teachers, governors and support staff as
well as parents and pupils.
2.2
All of our school policies are interlinked and should be read and informed by all other
policies. In particular, St James’ has policies in place for:
Safeguarding and child protection; Attendance; Behaviour management; Anti-bullying; Medical
needs and medicines; Intimate care; and Curriculum (see website).
2.3
Our School Information Report sets out how we implement our SEND Policy and how
we meet our duties under the Equality Act 2010. It can be found at our school website, as
above. Our Pre-school has its own Report, which can be found on the Wigan Council website,
under
2.4
The Department for Education (DfE) has published a Guide for Parents on the SEND
Code of Practice, which can also be found via our school website.
Section 3: St James’ school profile and mission statement
3.1

School profile

St James’ is a Voluntary Controlled mainstream primary school with a combined community
pre-school.

3.2

School Vision Statement

Walking hand in hand with Jesus, fulfilling the potential God has given us.
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Section 4: Aims and objectives
Aim
At St James’, we acknowledge one overriding aim: to ensure that we provide a fully inclusive,
appropriate and challenging education for all pupils, regardless of age, ability, gender,
sexuality or ethnicity.
Objectives
•
To identify, at the earliest possible opportunity, barriers to learning and participation for
pupils with SEND.
•
To raise aspirations and ensure high expectations for all pupils.
•
To ensure that every child experiences success in their learning and reaches their full
potential.
•
To enable all children to participate in lessons fully and effectively.
•
To involve children in decision making and in the development of their learning.
•
To value and encourage the contribution of all children and families to the life of the
school.
•
To support parents in their journey of education with their child.
•
To work closely with external support agencies, where appropriate, to support the needs
of individual pupils.
•
To work with the Governing Body to enable them to fulfil their statutory monitoring role
with regard to the Policy Statement for SEND.
Section 5: Identifying and defining SEND
Identification
5.1
5.2
•

The 2014 Code of Practice says that:
A person has SEND if they have a learning difficulty or disability which calls for special
educational provision to be made for him or her. At compulsory school age this means
he or she:
has a significantly greater difficulty in learning than the majority of others the same age
or

•

has a disability which prevents or hinders him or her from making use of facilities of a
kind generally provided for others of the same age in mainstream schools.
2014 SEND Code of Practice: 0 to 25 years – Introduction xiii and xiv.
5.3

Special educational provision is any educational or training provision that is additional to
or different from that made generally for other pupils of the same age. This means
provision that goes beyond the differentiated approaches that would normally be
provided as part of good teaching and learning. Pupils may be identified at St James’ as
having long term and significant SEN/D if they are not making sufficient progress
despite this high quality provision,
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and if all relevant and purposeful interventions normally provided to pupils who are falling
behind have proved to have little or no impact.
5.3
The 2014 Code of Practice refers to four categories when describing children who may
have Special Educational Needs:
➢ Communication and Interaction
➢ Cognition and Learning
➢ Social, Emotional and Mental Health Issues
➢ Sensory and/or Physical Needs
Detailed descriptions can be found at
http://www.wigan.gov.uk/Docs/PDF/Resident/Education/Special-EducationalNeeds/Professionals/HEfA-Document.pdf
5.4
What is not SEN?
A child may have potential barriers to learning that are not SEN but which may have an impact
on their progress and attainment. These barriers include:
•

•
•

Disability - ‘a physical or mental impairment which has a long-term and substantial
adverse effect on their ability to carry out normal day-to-day activities’ (Equality Act
2010). This definition includes sensory impairments affecting eyesight/hearing; and
long-term health conditions, such as asthma, diabetes, epilepsy and cancer. Children
with such conditions may not have SEN but there tends to be an overlap between
children with disabilities and those with SEN, and in such cases, a child will be covered
by the SEN definition.
Attendance and punctuality
Health and general wellbeing

•
•
•

English as an Additional Language (EAL)
Being in receipt of Pupil Premium Grant (PPG)
Being a Child Looked After (CLA)
Having poor behaviour without any underlying condition.

If these appear to be direct barriers to learning, appropriate actions should be taken and
provision put in place to support the pupils concerned in overcoming their impact and achieving
as highly as their peers.
5.5
•
•

Principles of identification
Where children have already been identified with Special Educational Needs/Disabilities
(SEND) prior to starting school, we work with the family and professionals to inform our
provision in the light of each child’s need.
All pupils are assessed regularly through on-entry and termly assessments and throughout
their lessons. Individual children’s needs are regularly discussed, monitored, and reviewed

6

•
•
•

•

throughout their time at St James’. This ensures that we are able to identify and respond
quickly to any new or emerging special educational needs or disabilities.
All relevant staff are involved in identifying SEND. The SENDCo takes a lead role in the
collection, collation and analysis of relevant data and other information alongside the SLT.
The views and experiences of both child and parent are equally central to the identification
process.
School works closely with external specialist agencies such as the Early Learning and
Childcare team in Wigan, TESS (Targeted Educational Support Service), Occupational
Therapists/ Physio Therapists, Educational Psychologists and Health Visitors, and
their assessments and recommendations form an important part of our identification
process.

5.6

SEND in the Early Years
•

•

•

All EYFS providers are required to have arrangements in place to identify and support
children with SEN or disabilities and to promote equality of opportunity for children in
their care. These requirements are set out in the EYFS framework. See below for links
to supporting EYFS documents.
The EYFS framework also requires practitioners to review children’s progress and share
a summary with parents. In addition, the ‘Early years outcomes’ is an aid for
practitioners, including child minders, nurseries and others such as inspectors, to help
them to understand the outcomes they should be working towards.
Some children need support for SEN and disabilities at home or in informal settings
before, or as well as, the support they receive from an early years provider. Provision for
children who need such support should form part of the local joint commissioning
arrangements and be included in the Local Offer.

https://www.foundationyears.org.uk/files/2011/10/EYFS_Principles1.pdf
https://www.foundationyears.org.uk/wp-content/uploads/2012/03/DevelopmentMattersSection 6: A graduated approach to SEN support
6.1
‘Quality First’ teaching, differentiated for individual learners, is the first step in providing
for and responding to children and young people who have or may have SEN. High
expectations should be set by teachers for every learner whatever their prior attainment,
through:
• highly focused lessons, with clear and relevant objectives;
• high levels of pupil involvement, interaction and engagement in learning;
• appropriate use of teacher questioning, modelling and explaining;
• an emphasis on learning through talk, with regular opportunities for pupils to talk both
individually and in groups;
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•
•

an expectation that pupils will accept responsibility for their own learning and work
independently;
regular use of encouragement, specific praise or targeted guidance as relevant;
ongoing formative assessments and regular summative assessments that inform and
direct teachers’ planning and provision for all learners.

6.2
Teachers are responsible and accountable for the progress and development of all
pupils in their class, including where pupils access support from teaching assistants or
specialist staff. At St James’ we regularly and carefully review the quality of teaching for all
pupils, including those at risk of underachievement, through a range of monitoring
methods. Many professional development opportunities are provided for staff to extend their
knowledge and understanding of SEN and high quality teaching.
6.3
We assess each pupil’s current skills and levels of attainment on entry, building on
information from previous settings and key stages where appropriate. Class teachers,
supported by the Senior Leadership Team, make regular assessments of progress for all
pupils. These help to identify pupils making less than expected progress. This can be
characterised by progress which:
• is significantly slower than that of their peers starting from the same baseline;
• fails to match or better the child’s previous rate of progress;
• fails to close the attainment gap between the child and their peers; or
• widens the attainment gap.
The first response to such progress issues should be high quality teaching and interventions
targeted at their areas of weakness. This can also include progress in areas other than
attainment – for instance where a pupil needs to make additional progress with wider
development or social needs in order to make a successful transition to their next educational
steps.
6.4
Where a pupil is identified as having SEN, teachers are expected to take action to
remove barriers to learning and put effective special educational provision in place. This SEN
support takes the form of a four-part cycle through which earlier decisions and actions are
revisited, refined and revised with a growing understanding of the pupil’s needs and of what
supports the pupil in making good progress and securing good outcomes. This is known as the
graduated approach and it draws on more detailed approaches, more frequent review and
more specialist expertise in successive cycles in order to match interventions to the SEN of
children and young people, as follows:
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Assess
In identifying a child as needing SEN support the class teacher, working with the
SENDCo and Assessment Leader, carries out a clear analysis of the pupil’s needs. This
usually takes place as part of our regular Pupil Progress Meetings but may also take place at
other times where concerns arise. Discussions draw on the teacher’s assessment and
knowledge of the pupil, their previous progress and attainment, the views and experience of
parents, the pupil’s own views and, if relevant, advice from external support services.
In some cases, outside professionals from health or social services may already be involved
with the child. These professionals should liaise with school to help inform the assessments.
Where professionals are not already working with school staff the SENDCo should contact
them, in agreement with parents.
Plan
Where it is decided to provide a pupil with SEN support, the parents must be notified.
The teacher and the SENDCo should agree, in consultation with the parent and the pupil, the
adjustments, interventions and support to be put in place, as well as the expected impact on
progress, development or behaviour, along with a clear date for review. The support and
intervention provided should be selected to meet the outcomes identified for the pupil, based
on reliable evidence of effectiveness, and should be provided by staff with sufficient skills and
knowledge.
Where appropriate, plans should seek parental involvement to reinforce or contribute to
progress at home. All teachers and support staff who work with the pupil should be made
aware of their needs, the outcomes sought, the support provided and any teaching strategies
or approaches that are required. This should be recorded on the school’s SEN information
system, at the necessary level.
Do
The class teacher remains responsible for working with the child on a daily basis. Where
the interventions involve group or one-to-one teaching away from the main class teacher, they
still retain responsibility for the pupil. They should work closely with any teaching assistants or
specialist staff involved, to plan and assess the impact of support
and interventions and how they can be linked to classroom teaching.
The SENDCO and Assessment Leader support the class or subject teacher in the further
assessment of
the child’s particular strengths and weaknesses and advising on the implementation of support.
Review
The effectiveness of the support and interventions and their impact on the pupil’s
progress are reviewed regularly by the class teacher with the SENDCO and Assessment
Leader. This feeds back into the analysis of the pupil’s further needs and any changes to
the support needed. Where a pupil has a Statement of SEN or an Education and Health Care
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Plan (EHCP), the local authority has a duty to review the plan in collaboration with the school,
at least every twelve months.

See Appendix 1 for Graduated Approach Diagram and Appendix 2 for EYFS Graduated
Approach
Section 7: How we manage the needs of pupils on the SEN register
7.1
Once identified as having SEN, pupils’ additional provision records are maintained in a
folder specific to that child. It is the responsibility of the SENDco team to keep these records up
to date over time. Records include all requests for additional assessment or support through
partner agencies and all records of their findings and reports. These records are stored in a
locked cupboard accessible via a key held by the SENDCo. If a child ceases to need additional
support, parents will be informed by the class teacher and children will be removed from the
SEN register. However, these children will still be monitored to ensure they continue to make
the expected progress and their files will be retained.
7.2
As for all pupils at St James’, any pupils with SEND are assessed continuously and at
agreed assessment points through the year. This is done through the range of assessment
processes and they inform achievement targets for the pupils concerned, which are recorded
alongside those of all other children in their class. Pupils’ progress against learning targets is
reviewed each half term in Pupil Progress Meetings, and the impact of any additional provision
or interventions is analysed and recorded by the Assessment Leader in discussion with the
class teacher.
7.3
For pupils from Reception to Y6, Individual Education Plans (IEPs) have been replaced
at St James’ by Child Centred Plans (CCPs). These record termly targets agreed for each child
with SEN that reflect both additional learning needs and any other needs that may have an
impact on their achievement, such as language delay, emotional needs, family background
information etc. CCPs are reviewed each term, with input from pupils, their parents if possible,
Teaching Assistants and taking into account the achievements noted in the last Pupil Progress
Meeting.
7.4
For Pre-school children, practitioners follow the procedures and guidelines set out in the
Early Learning & Childcare Team’s EYInc1 document. Under these guidelines, a Special
Support Plan (SSP) is put in place for any pupil with additional needs. Targets are set,
reviewed and recorded in this plan.
7.5
Teachers are supported in meeting the learning targets in a CCP by use of the ‘B
Squared’/ P Level steps or National Curriculum when relevant. The P Level steps provide
descriptive statements of the small steps of progress that might be expected of a child with
SEN and help teachers to plan for their individual learning needs in more detail. The advice of
other professionals within school, such as the Dyslexia Specialist Teacher or from partner
agencies is also drawn on when deciding on and reviewing a child’s targets and achievements
in their CCPs.
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7.6
Children whose needs are very high and/or complex in nature are likely to be assessed
for an Education, Health and Care Plan (EHCP), via the processes outlined in Wigan Council’s
‘High Expectations For All’ (HEFA) guidance. This is part of the council’s SEN Local Offer.
Children who are awarded an EHCP or who have a Statement of SEN (awarded prior to the
introduction of EHCPs) have access to all provision, assessment and review processes as
outlined above and, in addition, have an Annual Review of their progress and ongoing needs.
This is a statutory requirement and a duty of the LA, which is fulfilled by the school, all relevant
agencies and the parents of the child concerned, taking the child’s own views into account.
Section 8: How we support pupils and families
8.1
Wigan Council outlines how it supports pupils with SEND and their families through their
Local Offer, which can be accessed at:
http://www.wigan.gov.uk/Resident/Education/Special-Educational-Needs-andDisability/Special-Educational-Needs-and-Disabilities.aspx
8.2
All schools must also publish an SEN Information Report to support the council’s Local
Offer and to outline what they can provide for pupils with SEND. St James’ School Information
Report can be seen on our school website: www.saintjames.wigan.sch.uk
8.3
At St James’, we have links with a number of partner agencies to support pupils with
SEN. These include:

•
•
•
•
•

Educational Psychology Service (EPS)
Targeted Educational Support Services (TESS)
Speech and Language Therapy (SALT)
Occupational Therapy
Physiotherapy, Outreach Services
Gateway Service/ Social Services

8.4
The admission arrangements for St James’ are those for all Community Primary
Schools in Wigan and can be seen on our website, as above.
8.5
All activities within school and educational visits are carefully planned and risk assessed
to ensure all children have equal access to them. Some activities may be adapted, some may
require further staffing to ensure all children are included with appropriate care and support,
and this includes any children with additional needs. We take a team approach to this
provision.
8.6

•
•

The successful transition of all pupils is carefully managed at St James’ through:
face to face meetings between teachers when pupils are moving on within school;
the passing on of relevant documents and, if possible, meetings between St James’
staff and those of receiving high schools, during and at the end of Y6;
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•
the passing on of relevant documents and telephone conversations between St James’
staff and those of any new primary school, for pupils moving away ‘mid-stream’.
This applies to all pupils, but in the case of those with SEND, all additional provision needs are
discussed in detail and, where practical and if needed, a longer than usual transition period is
arranged.
Section 9: Supporting pupils with medical conditions
9.1
The school recognises that pupils at school with medical conditions should be properly
supported so that they have full access to education, including trips and Physical Education.
Some children with medical conditions may be disabled and where this is the case the school
will comply with its duties under the Equality Act 2010. Some may also have Special
Educational Needs (SEN) and may have an Education, Health and Care

(EHC) plan which brings together health and social care needs, as well as their special
educational provision and the SEND Code of Practise (2014) is followed.
9.3
The staff at St James’ work closely together to plan and deliver support for children who
have medical conditions. This is detailed in our related policies: Pupils with medical conditions;
Administration of Medicines and; Intimate Care. These can all be seen in school or via our
website:
www.saintjames.wigan.sch.uk
Section 10: Monitoring and Evaluation of SEND
10.1 Monitoring and evaluating SEND is ongoing throughout the year. Regular monitoring
and evaluation of the quality of provision offered to all of our pupils, including those with SEND,
is achieved by:
•
•
•
•
•
•
•

Ongoing teacher and TA observations in daily classroom practice, including
differentiated planning and resources;
Ongoing evidence of work showing progress towards learning and other developmental
objectives;
Reviews at termly Pupil Progress Meetings;
Termly reviews and updates of Child Centred Plans;
Informal discussions with the child about their progress;
Discussion with parents about their child’s progress e.g. at parents’ evenings; in
responses to pupil reports;
Discussion with relevant partner agencies about progress and ongoing needs;
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•
•
•

Twice yearly Planning and Review Meetings with the Educational Psychologist (EP) and
TESS teacher;
Termly SEND update for SEND Governor;
Analysis of SEND data and termly reports to Governors.
Section 11: Training and Resources

11.1

•

•

Three levels of funded support are expected for pupils with SEN:
Universal level funding, which is provided for all pupils ‘per capita’. This is known as
Element 1 funding and should be used to provide Quality First education, as described
above.
Targeted level funding, which mainstream schools are expected to provide. This
amounts to a contribution of up to £6000 for any additional support needed by pupils
with SEN other than those with a Statement of SEN or Education, Health and Care Plan
(EHCP), from the SEN notional budget. This is also known as Element 2 funding and it
allows school to be flexible in its provision of support via specialist support staff and
teaching staff; targeted interventions; and specialised resources for particular needs.
Specialist or personalised level ‘top-up’ funding, which is provided for any pupil
whose needs are identified as higher than can be met by the funding levels above, i.e.
those with a Statement of SEN or an EHCP, as described above.

11.2 In order to maintain and develop the quality of teaching and provision to respond to the
strengths and needs of all pupils, all staff are encouraged to undertake training and
development. All teachers and support staff undertake induction on taking up a post and this
may include a meeting with the SENDCo to explain the systems and structures in place around
the school’s SEND provision and practice in relation to the needs of individual pupils.
11.3 The school’s SENDCo regularly attends the Local Authority’s cluster meetings in order
to keep up to date with local and national initiatives in SEND. They also regularly attend
WOWS (Consortium) SENDCo meetings, which share information and good practice. In
addition, the planning and review meetings with the EP and TESS teacher (as above) are a
means of receiving guidance and information about training provided by these teams.
Section 12: Roles and Responsibilities
12.1 The Governing Body
Mrs B Charles is the current Governor with responsibility for SEND at St James’ CE Primary
School. She has regular contact with the SENDCo and the head teacher of the school to keep
up-to-date with, and monitor the school’s SEND provision, making sure that the school meets
its responsibilities under the SEND Code of Practice: 0 to 25 years. The governors have a duty
to ensure that: the necessary provision is made for any pupil with SEND;
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•
•
•
•
•

all staff are aware of their duties with regard to pupils with SEND;
pupils with SEND join in school activities alongside other pupils, so far as is reasonably
practical and compatible with their needs and the efficient education of other pupils;
the school publishes its SEN Information Report on the school website each year;
they are fully informed about SEND issues, so that they can play a major part in school selfreview;
they receive termly reports about the progress and attainment of pupils with SEND.

12.2 The head teacher
The head teacher has the responsibility to work with the SENDCo, staff, governors, parents
and all other stakeholders to ensure that the school meets its responsibilities under the SEND
Code of Practice: 0 to 25 years. The head teacher has responsibility for the day-to-day
management of all aspects of the school's work, including:
• ensuring that the management of all aspects of the school’s work, includes provision for
pupils with SEND;
• ensuring that the governing body is kept informed about SEND issues;
• supporting the SENDCo with decisions about the deployment of all SEND-related staff;
•

reporting to governors about the implementation and effectiveness of the schools’ SEND
policy.

12.3 The SEND team
It is the responsibility of the SEND team to oversee the day to day operation of the school’s
SEND policy. Members of the team maintain the SEND register and work with the Assessment
Leader to coordinate provision for children on the register.
The SEND team works with the SLT and governors to ensure the school meets its
responsibilities under the SEND Code of Practice: 0 to 25 years.
The SEND team is responsible for:
• overseeing the day to day and longer-term operation of the school’s SEND policy and
provision;
• maintaining the school’s SEND register and records;
• co-ordinating the provision for pupils with SEND and ensuring that an agreed, consistent
approach is adopted;
• liaising with and advising other school staff, including helping to identify pupils with SEN;
• contributing to staff training and/or helping to support class teachers in devising strategies,
identifying and using appropriate resources, and the use of personnel to support pupils with
SEN;
• liaising with parents of pupils with SEND alongside class teachers, so that they are fully
involved as partners in the process;
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•
•
•
•

liaising with partner agencies, arranging meetings and providing a link between these
agencies, class teachers and parents;
liaising with SENDCos in any receiving schools, to facilitate a smooth transition between
settings;
assisting in the monitoring and evaluation of progress of pupils with SEND through the use
of existing school assessment information;
assisting with the provision of information to the governing body.

12.4 Teaching Assistants (TAs)
Teaching Assistants are responsible for working collaboratively with the teacher in providing a
Quality First education as outlined at Section 6 (6.1-6.3) above. They also work with the SEND
team in supporting children on an individual, group or whole class basis. A TA works under the
direction of a teacher or HLTA, the teacher having ultimate responsibility for the children’s
learning.
Teaching assistants are integral to the successful learning of all children. They are highly
skilled and are recognised as playing an important role in the school. Teaching and learning for
all pupils can be extended and enhanced with careful planning and collaboration between the
teacher and TA.
Teaching assistants must:
• be fully aware of the school’s SEND policy and the procedures for identifying, assessing
and making provision for pupils with SEND;
• use the school’s procedure for giving feedback to teachers about pupils’ progress.
12.5

The Designated Person with responsibility for Safeguarding

The Head teacher and Deputy Head teacher both have this responsibility at St James’.
Additional adults responsible are the school’s Pastoral Team Mrs T Gaffney & Mrs Swann and
the KS2 leader Mrs C Ratcliffe.
12.6

The Designated Teacher for Children Looked After (CLA)

The Head teacher and Deputy Head teacher both have this responsibility at St James’. This
includes the responsibility for managing the CLA funding (Pupil Premium Plus).
12.7 The named staff member with responsibility for Pupils with Medical Needs is the SEND
HLTA, Mrs G O’Shea. She shares this responsibility with the SEND team and manages the
day-to-day implementation of the policy.
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Section 13: Reviewing the SEND policy
13.1 The effectiveness of this policy will be reviewed by the all those involved in its
implementation, along with the governing body.
13.2 This policy will be reviewed annually in order to take into account the climate of reform
and to ensure that all stakeholders have an up to date knowledge of its contents.
Section 14: Accessibility
14.1 St James’ CE Primary School is highly accessible by pupils with a range of SEN and
Disabilities, as outlined in our School Information Report. This includes:
• Highly trained staff with a wide range of approaches to support pupils with:
➢
➢
➢
➢

Communication and Interaction
Cognition and Learning
Social, Emotional and Mental Health Issues
Sensory and/or Physical Needs.

Excellent links with and access to a wide range of partner agencies, who can provide
additional and complementary support to pupils with SEND and/or their parents.
•
•

Accessible entrances, learning and play spaces and hygiene facilities.
An ongoing audit of our accessibility, that identifies potential next steps for improvement.
Section 15: Complaints

15.1 The School Complaints Procedure is a source of information about any complaints,
including those related to our provision for pupils with SEND. The policy can be seen at school
or via the Policies section of our website: www.saintjames.wigan.sch.uk

Section 16: Bullying
16.1 St James’ has detailed Behaviour Management and Anti-bullying policies, both of which
may be seen at school or via the website. If any parent has a concern regarding our
implementation of these policies, related to pupils with SEND, they should contact the class
teacher in the first instance.
16.2 St James’ is a highly inclusive school, where difference is accepted and celebrated
appropriately, in accordance with our Christian values. Parents and visitors will see these
embodied in:
• children’s behaviour towards and consideration for one another in learning and at play;
• adults’ respect for and sensitivity towards all pupils;
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•
•
•

the demonstration of good manners, courtesy and kindness by all members of the school
community;
the happiness in school reported by all members, verbally and through surveys;
the very low incidence of reported bullying, backed up by pupils’ responses in anti-bullying
week.

16.3 At St James’ we are always conscious of the need to promote pupils’ confidence,
independence and resilience, in order to equip them for their next steps in school and in life.
Most staff are trained in the promotion of speech, language and communication skills via a
range of training sources, and enable pupils to improve their own skills in these and thus their
preparation for future learning.
Children are also listened to carefully and any reported concerns are managed sensitively and
with due reference to any safeguarding issues, including bullying, that may arise. Posters,
leaflets and lessons further promote children’s knowledge and understanding of how to avoid
and address bullying of all kinds, including any linked to Special Educational Needs or
Disabilities.
Section 17: Useful contacts and information links
The Educational Psychology Service (link EP Tina Dillon): 01942 486238
The Targeted Education Support Services (link teacher Jane Lord): 01942 201914
The SEND Team (Plan Co-ordinator Mark Butterworth): 01942 486073
Gateway Service (link person Debra Beale; senior supervisor Joanne Edwards): 01942 487080
NOTE: All references to ‘school’ refer to both St James’ CE Primary School including
Pre-school and Nursery
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Appendix 1- EYFS Graduated Approach
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Appendix 1 – EYFS -SEND
Special Educational Needs and Disabilities Policy
Policy Statement
At St James’ CofE School we provide an environment in which all children, including those with
special educational needs, are supported to reach their full potential in a positive and caring
environment.
As we are offering 2/3/4YOF places we legally must have a named SENCo. Mrs Jacqueline
Moore is ours but as part of our setting approach we see special educational needs and disability
as everyone’s responsibility to promote a shared understanding and continuity of care.
A child or young person has SEND if they have a learning difficulty or disability which calls for
special educational provision to be made for him or her. Children and young people who have
SEN may also have a disability under the Equality Act 2010. Where a child or young person is
covered by SEN and disability legislation, reasonable adjustments and access arrangements
should be considered as part of SEND planning and review. SEND Code of Practice 2014
•
•
•
•
•

•
•

We have regard for the DfE’s Special Educational Needs Code of Practice (2014).
We ensure our provision is inclusive to all children with special educational needs and
disabilities.
We support parents and children with special educational needs and/or disabilities
(SEND).
We recognise that some children with disabilities may or may not have learning difficulties
that require special educational provision.
We identify the specific needs of children with SEND and meet those needs using a
graduated approach as defined in chapter 12 of the High Expectations For All file
https://wigan.gov.uk/Business/Professionals/SEND/High-Expectations-for-All.aspx .
We work in partnership with parents and other agencies in meeting individual children’s
needs.
We monitor and review our policy, practice and provision and, if necessary, make
adjustments.

The High Expectations for All file discusses the Graduated Approach. This approach is for all
children, not just children with a special educational need or disability, as all children are entitled
to high quality, daily teaching experiences. Planning must identify clear learning objects and
support/ encourages all practitioners, as Key Persons, to be confident to home in where their
quality teaching is needed to meet individual or cohort of childrens’ needs.
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Aims and Objectives
•
•
•
•

•
•
•
•
•

To create an environment that ensures high quality provision through quality first teaching,
providing lively, interactive teaching methods and make maximum use of different
learning styles to support the Special Educational Needs or Disabilities of each child.
To ensure early identification and assessment of children’s needs
The key person system ensures that each member of staff has special responsibility for
a small group of children, providing every child with quality time and the opportunity to
develop close relationships with a familiar adult.
We understand the importance of effective planning, observation and assessment and
through this we are able to monitor and plan for individual children’s needs and identify
areas for support and development. Effective observations also enable key people to
identify children that are exceeding developmental expectations and allows for additional
support to be implemented.
All planning is carried out within the guidelines of the Early Years Foundation Stage
Framework 2017 and as a setting; we are supported by Wigan’s Early Learning and
Childcare Team.
All activities are flexible and can be adapted to meet the needs of all children.
We seek to involve all parents in the education of their children and encourage their views
and opinions, more so for children with additional needs.
If we consider that children within our care would benefit from additional or external
agencies then we will consult with parents and gain consent before doing so.
We ensure that our children have a voice in this process

Identification:
The Special Educational Needs and Disability (SEND) Code of Practice 0-25 (2014) states that
all children are entitled to an education that enables them to:
• Achieve the best possible educational and other outcomes
• Become confident young children with growing ability to communicate their
own views and be ready to make the transition into compulsory education.
In addition to the formal checks, we monitor and review the progress and development of all
children in nursery in line with the Early Years Outcomes. We carry out 2 Year Old EYFS
progress checks that also may highlight developmental concerns.
Where a child’s progress gives causes for concern, we will consider all the information about the
child’s learning and development from within and beyond the setting, from formal checks, from
practitioner observations and from any more detailed assessments of the child’s needs. A delay
in learning and development in the early years may or may not indicate that a child has SEN,
that is, that they have a learning difficulty or disability that calls for special educational provision.
If a child has English as an additional language we will consider if any delay is related to learning
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English as an additional language or if it arises from SEN or disability. Difficulties related solely
to learning English as an additional language are not SEN.
Special educational provision will be matched to the child’s identified SEND. Children’s SEND is
generally thought of in four broad areas of need and support:
•
•
•
•

Communication and interaction
Cognition and learning
Social, emotional and mental health
Sensory and/or physical needs

Where there are concerns, we will follow a graduated response; firstly determining if there are
any causal factors such as underlying learning or communication difficulties. If housing, family
or other domestic circumstances may be contributing to presenting behaviour, a multi-agency
approach should be adopted. We would recommend to parents / carers that this be via an Early
Help Framework.
Local Offer:
The Local Offer describes the provision offer parents/ carers/ professionals have available to
them within the Wigan borough, across education, health and social care for children and young
people with a special educational need and disability. Wigan Council has a legal responsibility
to publish this offer and as part of The Deal approach they have consulted with parents/ carers/
children/ young people/ professionals to ensure that the key purposes are met, providing an
understanding of what is available locally and ensures easy use access to the information
needed. The Local Offer will never be finalised as it will constantly be reviewed and grow to
reflect the ever changing needs across the borough.
Involving other professionals
Where a child continues to make less than expected progress, despite evidence-based support
and interactions that are matched to the child’s area of need, we will involve appropriate
specialists, for example, health visitors, speech and language therapists, Early Learning Child
Care Inclusion Team, portage workers, educational psychologists or specialist teachers, who
may be able to identify effective strategies, equipment, programmes or other interventions to
enable the child to make progress. The decision to involve specialists will always be taken with
the child’s parents.
Children know to other professionals via a single or multi agency approach will be offered and
Early Help Framework to coordinate meeting, avoid duplication, avoid re telling stories,
identifying clear recommendations/ time scales/ by whom, etc.
These can be initiated by any professional working with the child/ parents/ carers. We can initiate
an Early Help Framework as a setting and will act as Lead Professional if the identified
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recommendations are majority to be implemented by the setting. We have developed
relationships with child/ parents/ carers via the value of the Key Person approach and have
regular contact with them, encouraging effective parental partnership. This enables us to
signpost them, as appropriate.
Huddles
Each week Huddles are now run within each of the 7 service deliver foot prints. With parental
permission we can attend as a setting to gain additional support for child/ parent/ carers from
assets within their local community.
Huddles provide place-based integration were multi agency team including Police, Start Well,
Housing, Social Care, Educations, etc meet to be proactive and intervene early to prevent crisis
for children/ young people/ parents/ carers. Together using an asset based approach they
recognise skills, assets and hopes and connect residents to their community assets, where
things have become stuck to open up other avenues of signposting and support available for
them to access within their local communities.
It is not always relevant for children to need a level of support and often the team and key person
can achieve the required outcomes, however there is further support available if required.
We will regularly review and evaluate the quality and breadth of the support we offer or can
access for children with SEN or disabilities.
When we identify that there are signs that a child may require additional support we follow the
Early Learning Childcare (ELCC) Team EYInc 1 procedures, for nursery providers working with
children who have or may have SEND. The paperwork to support the EYInc1 procedures have
all been updated to reflect GDPR from May 2018.
•
•
•
•

Any signs of developmental delay, behavioral issues or children exceeding expectations
should be reported to the setting SENCO or Nursery Manager.
If after following the graduated approach and the assess, plan, do, review cycle of
observation, it is felt that there are still concerns, we then discuss such concerns with the
child’s parents /carers.
Permission will be requested to discuss your child with the ELCC Inclusion Team. Parents
/ carers will be asked to sign a Forward Planning (EYInc 2)form to enable the setting to
attend an Inclusion Progress Meeting (IPM) to discuss their concerns confidentially.
It may be suggested that a ‘Request for Involvement’ (EYInc 4) referral is needed; this
will only be completed with permission from the parent / carer. An assessment of your
child will be completed in nursery and parents /carers will be invited to attend. During the
assessment the Inclusion Team may suggest that the setting apply for Targeted Individual
Support 1a/b (TIS 1) to request additional support for your child in addition to the
resources usually available from the setting.

24

IPM – Inclusion progress meeting
The settings SENCO is able to book onto these meetings to confidentially discuss individual
children’s development and needs with the Area SENCO from Wigan Early Learning and
Childcare. Face to face or telephone appointments are available. Their purpose is to:
•
•
•
•

Provide advice and guidance to support the child, keyperson, setting and family
Providing day-to-day support for setting-based SENCOs in ensuring arrangements are in
place to support children with SEN
Developing and disseminating good practice
Supporting the development and delivery of training for both individual settings and on a
wider basis

The area SENCO plays an important part in planning for children with SEND to transfer between
early year’s provision and schools. At the end of each term staff and management at St James’
CofE School collate each child’s developmental information for data submission to Wigan ELCC
team. This data shows all children’s levels of development within the setting, highlighting whether
children are ahead, expected, monitoring and below. This information is then discussed with the
child’s key person and SENCO and appropriate planning, activities and resources will then be
provided for the child. Any children that are highlighted in the EYFS prime areas as below will
be discussed with the Inclusion team with parents / carers permission.
Targeted Individual Support (TIS) 1 a/b
Requests for support are considered based on evidence of intervention and the child's response
to these interventions. It is acknowledged that children who have similar needs will require
varying amounts of support depending on the relevance and appropriateness of the curriculum
and environment they are offered.
Criteria for TIS1a/b support and referral forms can be found on the Early Years page
https://wigan.gov.uk/Business/Professionals/Early-Years-and-Childcare/Childcare-for-childrenwith-special-educational-needs.aspx
It is envisaged that by providing early intervention children’s needs can be supported ahead of
referral to the Education, Health and care pathway
Requesting an Education, Health and Care needs assessment
The local authority will conduct an EHC needs assessment for children under compulsory school
age when:
• It considered it may need to make special educational provision in accordance with an
EHC Plan.
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The local authority will also take into account whether
•
•

It considers that the special educational provision required to meet the child’s needs can
reasonably be provided from within the resources normally available to their mainstream
early education provider or school
It seems likely that the child will need an EHC plan in school.

Early Years Additional Resources (EYAR)
If a child has been in receipt of TIS1 b support for 2 terms, prior to accessing reception, an
application for Early Years Additional Resources can be made if it is felt that the child:
• Needs support over and above what the setting is able to provide through their resources
including on entry to school
• Needs are long term, severe and persistent complex
• Meets the criteria set out in Section 12.9 of the High Expectations For All file
https://wigan.gov.uk/Business/Professionals/SEND/High-Expectations-for-All.aspx
The Early Years panel will consider whether the childs needs are above the first 15 hours that
school can provide, if this is the case then top up funding will be allocated. Consideration is also
made for Education Health and Care (EHC) assessment. If it is clear that a child has long term,
severe and persistent needs (i.e. the significant delay is likely to persist for more than 12 months)
an EHC needs assessment will be initiated and the EHC pathway will be followed.
Where agreed, EYAR support may be provided for up to 4 terms. Referrals for EYAR will only
be accepted until the 31st December of the reception year.

Designated Officer
The Special Educational Needs Co-ordinator (SENCO) is Mrs Jaqueline Moore
The SENCO’s responsibilities include:
•
•
•
•
•

Overseeing the day-to-day operation of the nurseries SEND policy
Co-ordinating provision for children with SEND. Supporting children during SEN support,
enhanced provision support or Early Years Additional Resources process
Coaching and mentoring staff - offering advice and liaising with other staff including
contributing to their continued professional development.
Maintaining the nursery’s SEND Register and overseeing the records on all children with
Special Educational Needs.
Liaising with and supporting parents/carers of children with Special Educational Needs to
ensure that they have opportunity to participate at all stages of the assess, plan, do,
review cycle of their children’s education.
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•
•
•
•
•
•

Implement SEN Play Plans (EYInc3) ensuring targets set are SMART an achievable to
meet the needs of the child. They will be reviewed every 6 weeks, alongside parents /
carers
Direct families to the LA’s Local Offer – which provides Information for parents and carers
of children with special educational needs and disabilities (SEND).
Liaising with external agencies including schools, Early Learning Childcare Team,
Educational Psychology service, Health and Children’s Social care services, support
agencies and voluntary bodies as appropriate.
Being a key point of contact with external agencies including the local authority and its
support services
Attend regular Inclusion Progress Meetings to keep the Inclusion team up to date with
children’s progress
Liaising with potential next providers of education and ensuring that parents / carers are
informed about options and a smooth transition is planned

Useful Numbers/Legislation:
ELCC Inclusion Team:
Early Years SEN Lead – Joanne Keenan - 01942 828849
0-25 Special Educational Needs and Disability Code of Practice 2014
Children and Families Act 2014
Equality Act 2010
Statutory Framework for the Early Years Foundation Stage 2017
High Expectations for All file - https://wigan.gov.uk/Business/Professionals/SEND/HighExpectations-for-All.aspx
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